IOE — FACULTY OF EDUCATION AND SOCIETY

e

NOVEMBER 2024 | EDITION 4
i 2 - ﬁ

——

e

LEADERSHIP
CONNECTIONS

ccmm 4
www.ucl.ac.uklioe/cel HEI|S ji  coNmeroR

EDUCATIONAL LEADERSHIP




W I I C O M I UCL CEL is the UK’s largest university-based centre

for research, teaching, development and innovation
in educational leadership.

International
Programmes

® 12 countries
148 550 schools
# 690 participants

National Professional Qualifications

¥1 Serving over 10,000 school leaders

In this, our fourth edition of
Leadership connections, | am

thrilled to say we have Early Career Framework Educational Leadership
partnered with the Educational Programme Participants (EL)
2023-2025 cohort Enrolments in postgraduate

Collaborative for International programmes 2023-2024
Schools (ECIS, see below). Fecll s Eary carcer toachers

Working with an organisation =
with an international outlook,
and one that hosts their own -

annual leadership conference, e >
gives a new dimension to this Ao
publication.

For those of you not familiar with
the work of UCL Centre for Join tens of thousands of
Educational Leadership (UCL educational leaders now
CEL), thanks to the work of one i e
of our post graduate students,

Steve Seo, who created this
infog raphic, WhICh provides a Info graphic by Steve Seo- Student on MA Applied Educational Leadership, UCL
summary of CEL activities and global reach. Leadership connections, as

always, aims to inform readers about educational leadership issues around the
world, and to connect us together and to a wider community of practice.

This edition is rich and varied, with articles on school collaboration, the role of
education in transmitting culture and on digital influences on practice, to give a
taste. We hope you enjoy reading! .

Dr David Godfrey
Centre Academic Programmes Leader
David.Godfrey@ucl.ac.uk
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As we celebrate the 60th anniversary of ECIS
(The Educational Collaborative for International
Schools), we are delighted to partner with UCL
Centre for Educational Leadership (UCL CEL)
for this joint edition of Leadership Connections,
dedicated to advancing thought leadership in
educational leadership and global learning.
ECIS is at the forefront of shaping international
education, promoting Child Protection, Diversity,
Equity, Inclusion, and Justice (DEIJ), Middle
Leadership Certificate training and fostering
professional growth for educators worldwide.
With a network of over 500 member schools
across 80 countries, ECIS is committed to building transformative learning
communities that cultivate intercultural understanding and global competence.
This collaboration with IOE underscores our shared mission to empower
educators as leaders and innovators, advancing educational excellence in an
interconnected world.

This edition comes at a special moment for ECIS as we look ahead to our 60th
anniversary celebration, taking place at the Leadership Conference in April 2025.
We are thrilled that articles from both ECIS and IOE will challenge, inspire, and
support educational leadership thinking.

From Anja Junginger’s insights into a residency programme for early career
teachers to Dr. Mary Ashun’s provocation on whether education could lead us
away from our cultural roots, this issue covers a range of compelling leadership
topics. Simon O’Connor’s exploration of organisational culture in schools and
Beth Dewhurst and Paul Magnuson’s reflection on how Al is shaping education
today further highlight the importance of this ongoing dialogue.

Sarah Kupke
Head of School Relationships and Partnerships
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Creating impact
through collaboration.

By Anja Junginger

Anja Junginger.,Strategic Development Manager,
International School of Stuttgart

The importance of keeping educators in
education cannot be underestimated. Most
notably research findings such as those
cited by Johnson et al in their paper
Conditions that Support Early Career
Teacher Resilience (Johnson, 2010) point
us to the importance of creating better
induction programs that support new
teachers in developing the skills and
dispositions to thrive and stay in the
profession. Amongst key points made are
that

early career teachers confront a seri-
ous mismatch between their ‘idealistic
motivations’ and the daily realities of
classroom teaching (Abbott-Chapman,
2005); and that

too few early career teachers expe-
rience a quality induction program
(Algozzine, Gretes, Queen & Cowan-
Hathcock, 2007). Most are left to ‘sink
or swim’ and learn by ‘trial and error’
in their first year of teaching (Howe,
2006).

Additionally, our mid-career teachers are

another important group to focus on as we
aim to create sustainability. Often the only
way to progress and develop in schools is
to move out of the classroom into
administrative leadership positions.

What if we could develop our most
excellent practitioners as leaders but
keep them in the classrooms where they
can have the greatest impact on student
learning while also acting as role models,
as ‘teachers of teaching’? School systems
that excel, for example Singapore take
such an approach. “Singapore invests
significantly in teachers as professional
learning leaders with leadership roles that
recognize excellence in professional
learning, helping teachers to lead
professional learning within their own
schools and to align teacher needs and
broader school objectives” (Jensen, 2013).

Our vision at the International School of
Stuttgart is that by bringing these two
groups of impactful educators together that
we can create more sustainability in the
profession, develop greater intercultural
understanding, and ultimately benefit
students not only at our school, but also in
the schools that our educators may
transition to in the future.

Our Program

The ISS Teacher Residency Program is
intended to inspire, support, and challenge
a diverse group of young professionals
advancing on their career path as well as
the ISS mentor teachers who collaborate
with them. Our belief is that by enacting
this learner-centered and job-embedded
form of professional learning that we can
lay the seeds for a culture of collaboration
and self-directed learning for all learners
at ISS.

The program currently supports eight
residents, eight mentor teachers, and two



coordinators. Our aim is that each year
these 18 educators will create patterns of
motivation and energy, clarity of purpose,
and a growth mindset inspired by taking
an action research approach within their
teams. This will ideally create an
amplifying feedback loop. The program is
rooted in the principles of adult learning,
the IB Standards and Practices, and the
NEASC ACE Learning Principles for all
learners, as well as guided by the
Learning Forward Standards for
Professional Learning.

| learned most about how to allow
self-management, open structures,
student-centered sequences, inquiry-based
lessons. | always struggled to find the right
balance between freedom and guidance
but this program has given me "best
practice" lessons and ideas but also al-
lowed me to experiment.

2023-2024 Resident Teacher

Our Findings

Now two years into the program, we have
regularly gathered evaluative feedback

so that we can iterate improvements into
the structure and implementation. We
used several evaluation methods including
surveys, collaborative brainstorming, and
focus group sessions with the residents,
their mentor teachers, and school leaders.
First, we wanted to find out if our success
criteria were being met, for which we used
a survey, asking participants to rate their
agreement with the success criteria
statements.

Residents express satisfaction with
the ways in which they are treated and
included as members of the ISS
community. Average rating 4.39 out
of 5

Residents can incorporate their prior
knowledge into the program to aid and

extend their learning. Average rating
4.4 out of 5

Residents have opportunity to col-
laborate based on their strengths and
abilities. Average rating 4.4 out of 5
Feedback is used to support learn-
ing, in accordance with IB philosophy.
Average rating 4.2 out of 5

The program is a holistic and coherent
learning experience for residents in
accordance with the principles of adult
learning. Average rating 4.3 out of 5
for Mentor teachers Average rating
3.9 out of 5 for Residents

Residents can explore their personal
interests and ideas and set meaning-
ful learning goals. Average rating 4.3
out of 5

Mentors have opportunity to share
their strengths and abilities. Finding:
4.67 out of 5

Mentors can describe their own pro-
fessional growth because of program
involvement. Some examples of what
was said:

"It's made me more aware of my

own practices and it's challenged
me to be a better teacher since |

have to model that".

"It has given me the experience

to have/handle difficult
conversations and made me focus
on solution-based conversations".

"It has required me to reflect on
my own practices, listen and learn
about new ones and perspectives,
and apply them accordingly".

"It has been a useful experience
to stop and consider why | do
things the way | do. It has provided
new motivation to re-engage with
research in education and to try
some new things".



These ratings indicate that we are
definitely on the right track, but that there
is still some room for improvement.

We also asked all groups to give us two
stars and a wish. Key themes that arose
can be seen in these responses:

Perhaps clearer expectations of what
the teacher's role is. The freedom is
nice but extra guidance beforehand
would go a long way in setting out
roles and responsibilities.

Clearer expectations of the outcome
of the program, possibility of residents
working with more than one mentor.
The expectations need to be agreed
and clear for everyone involved /
avoid mixed messages (or perception
thereof).

As well as

Make the residents and mentors more
visible and enable them to contribute
more to the school as a whole.
Communicate the program more
transparently.

Another important aspect that we were
curious about was what impact mentor
teachers thought the Resident Program
was having on student learning within their
classrooms. Their responses included:

The students benefit from another
educator, from an additional skillset
and from another caring adult.
Students adapt to the circumstances
put forth in the classroom and see
that a teacher residency and the class
teacher are both approachable and
inspire, challenge and support each
and every student.

Very positive. The students benefit
from a male and female homeroom

teacher - they see and respect the
resident as a teacher and his
relationships with both students and
parents are excellent.

Time assigned to individual students
is priceless, huge advantage for them,
there are two of us at any given time.
We can differentiate/individualize their
learning.

As we are continually working on
developing and diversifying the program
using a solution-focused design process,
this feedback has been immeasurably
helpful. Our first action has been to move
towards a mission-driven goal, which is

to diversify the program so that a greater
focus can be put on promoting intercultural
understanding.

For the 2023-24 cohort we were fortunate
enough to hire residents from Bosnia,
Kenya, the US, Germany, Canada, and
Colombia. For the coming year our
residents represent Tunisia, South Africa,
America, and Germany. In line with this, we
have developed a program mission rooted
in developing intercultural

understanding and learning impact. We
have also made the ECIS Global
Perspectives course and the Preparing for
International Teaching Certificate modules
a core part of our professional learning
strategy.



Our next goal is to bolster the role of the
mentor teacher through clearer support
materials and professional growth
opportunities within the school. Currently
they receive ECIS MLC courses, but we
want to embed this work more within the
school and create more opportunities for
coming together as a professional learning
community. We believe that mentor
teachers will benefit from reflection,
sharing, and action research related to
their own development as coaches and as
middle leaders. We also want them to have
better guidance on how to observe and
give feedback on learning. In line with this,
developing the skills of coteaching are a
strategic priority that the program actively
encourages.

For the residents, we want to continue

to emphasize the focus on goal setting
and evidencing learning. It is an area to
strengthen and be more explicit about. The
power of how we document and monitor
student learning can be highlighted as we
encourage our residents, and their mentor
teachers, to focus on this as a vehicle to
document and monitor their own growth as
educators. We also want our residents to
experience being in different classrooms
as observers to expand their perspectives
and create more touchpoints for the
program in the school.

Lastly, we will place a greater emphasis on
making the program and the work of the
participants more visible to the

community as a whole. The excellent work
that is happening should be amplified
more so that others might also be inspired,
and the ripple effect can be maximized.
Part of this visibility includes expanding
the program during the 2024-25 school
year to be part of a more comprehensive
Early Career Teacher Program. We aim

to include internships, student teaching,

second year residents, as well as first-year
teacher hires into the program.

The goal is to provide a coherent
experience across the first several years
of a growing educator’s journey and to
ensure positive and fruitful first experiences
in teaching. We believe that this will be
the greatest inspiration towards
committing to the teaching profession.
Evidence of this can already be seen in
our 18 ‘Alumni’residents, 100% of whom
have gotten teaching jobs in international
education and/or are pursuing teaching
degrees if they did not have them already.

Works cited:

"Beyond PD: Teacher Professional
Learning in High-Performing Systems

- NCEE." https://ncee.org/book-report/
beyond-pd-teacher-professional-learning-
in-high-performing-systems/, Accessed 1
Jan. 1970.

Johnson, B., Down, B., Le Cornu, R.,
Peters, J., Sullivan, A., Pearce, J., &
Hunter, J. (2010). Conditions that support
early career teacher resilience. Refereed
paper presented at ‘“Teacher education for
a sustainable future’, the annual confer-
ence of the Australian Teacher Education
Association (ATEA), Townsville, 4—7 July.
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Could education lead

us away from our
cultural roots?

By Dr. Mary Ashun

Dr Mary Ashun, Principal,
Ghana International School

Culture, a multifaceted tapestry of beliefs,
traditions, and practices, has long been
considered an integral part of human
existence. Yet, as societies evolve and
technological advancements reshape our
daily lives, questions arise regarding the
transmission and relevance of cultural
connections across generations. In this
essay, | delve into the intersection of
education, cultural identity, and societal
change, exploring whether traditional
cultural teachings can persist in an
increasingly modernized world. Everyone
desires to be better educated in whatever
form that might be. Even more certain, in
my experience, is that parents want their
children to be as highly educated as
possible. Could this come at a cost when it
comes to cultural identity?

Education can play a pivotal role in
shaping individuals' understanding and
appreciation of their cultural heritage.
From childhood, narratives, rituals, and
customs are passed down through

familial, communal, and educational
channels. Schools often serve as bastions
of cultural preservation, knowingly or
unknowingly imparting knowledge of
history, language, and societal norms.
However, the effectiveness of traditional
cultural education in maintaining connections
to heritage is subject to scrutiny, particularly
in the face of evolving societal paradigms.
These societal paradigms are strongly
shaped by education since one is taught,

as one acquires higher education, to think
and question for oneself. As a result, as
societies progress, cultural practices may
encounter challenges in remaining relevant
to contemporary life.

Take, for instance, the example of funeral
rituals in Ghana, deeply ingrained in the
fabric of society but increasingly questioned
by younger, better educated generations.
After a weekend at a funeral in one’s
hometown, the car ride back to the city
might be a very reflective one as one
ponders all that one has seen and heard.
One may start to wonder if there are
different societies within the same culture
and whether one has moved, subtly, from
one to the other. This is when one realizes
that one’s societal values may have shifted
and perspectives have evolved, leaving the
individual disconnected from rituals they no
longer identify with or perceive as
meaningful. Is this happening more than we
realize?

The subtle discarding of taught cultural
connections should raise fundamental
questions about the purpose and efficacy of
teaching cultural connections that may no
longer serve the needs or beliefs of
individuals. Or is it that we must expose
children to all the cultural norms until they
are old enough to discard at will? Do we
allow adults in our society to absent
themselves from rituals they no longer
believe in?



In grappling with the evolution of cultural
practices, a tension arises between the
utility of traditional teachings and the
desire for meaningful connection. Just as
the slide rule gave way to the calculator,
advancements in technology and societal
structures are challenging the relevance
of some of our cultural teachings. In mid
March of 2024, thirteen African countries
including Ghana experienced a major
internet outage forcing everyone to marvel
at how much we have come to rely on the
technology that connects us, and moves
money around (at many funerals in Ghana,
mobile money donations were stalled; the
panic was palpable).

The practice of donating money at
funerals - physical cash or mobile money
is a supportive one; funerals are
expensive and the bereaved, in seeking
to give a decent farewell to the deceased
may take out bank loans to enable a send
off that is talked about long after the event.
If this is cultural, to what end, one might
ask? What have we learned about staging
a funeral? Generally, when we learn, we
learn for practical utility and the joy of just
‘knowing’. When we learn cultural norms,
is it because the preservation of cultural
connection serves a deeper purpose in
human identity and belonging? And
because this deep purpose is an
undeniable core of our humanity, must we
preserve it through education?

In contemplating the preservation and
transmission of cultural connections
through education, a critical consideration
emerges: responsibility. Who bears the
responsibility for ensuring that individuals
remain connected to their cultural
heritage, and how should this
responsibility be fulfilled? Responsibility is
multifaceted, extending beyond individual
agency to encompass the roles of families,
communities, educational institutions, and

society at large. Families play a
foundational role in instilling cultural values
and practices from an early age, fostering a
sense of belonging and identity. However,
the broader community and educational
institutions also share in this responsibility,
serving as platforms for cultural education
and intergenerational dialogue.

The conversation about cultural
preservation and transmission must begin
at the intersection of individual agency
and societal structures. It starts with
acknowledging the importance of cultural
heritage in shaping individual identities
and fostering a sense of belonging. This
conversation must be inclusive, engaging
diverse perspectives and experiences

to ensure that cultural education reflects
the complexities of modern society. Most
importantly, it needs to be relevant and
adaptable; the latter will always ensure the
former.

As always, | bring this back to the
classroom as | grapple with the burning
question of what we must teach.
Educational institutions, in particular, play
a crucial role in facilitating this
conversation. They must not only impart
knowledge of cultural traditions but also
encourage critical reflection and
adaptation in light of societal changes. By
fostering a dynamic approach to

cultural education, educators can
empower individuals to navigate the
complexities of cultural identity with
resilience and authenticity.

Ultimately, responsibility for preserving
and transmitting cultural connections rests
on each generation, but it is also a
collective endeavor that requires
collaboration and mutual respect. By
fostering open dialogue, embracing
diversity of opinions, and honoring the
evolving nature of culture, we can



ensure that future generations inherit a
rich tapestry of traditions while also forging
new pathways for cultural expression and
connection.

Now how to honour this by fitting it into an
already busy timetable...
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Closing the digital
leadership gap in
Vocational Education
& Training (VET): The
missing pillar in
labour’s skills
agenda.

By Clare Chambers

Clare Chambers: Student on the MAin
Applied Educational Leadership, UCL

In the era of digital expertise and artificial
intelligence, many companies are working
hard to accelerate their digital
transformations. Amid this shift, a
significant yet often overlooked issue has
surfaced: fewer than one-third of executives
who identify as "digital leaders" consider
themselves truly competent in digital skills
(DDI Global Leadership, 2021).

Research from AND Digital (2022) reveals
that 81% of CEOs acknowledge the
detrimental impact of this skills shortage on
their businesses. Meanwhile, 65% of global
hiring managers are struggling to find
qualified digital talent (Sterkenberg, 2024).

Addressing key skills gaps, especially in



STEM subjects, is central to Labour’s
agenda, which emphasises expanding
education and training opportunities. Their
goal is to create "high-quality pathways for
all," ensuring young people have access to
apprenticeships, higher education, and
secure employment. With 92% of jobs now
requiring digital skills (National Skills
Coalition, 2023), equipping the next
generation with these competencies is not
just essential but arguably a moral
imperative.

However, this initiative must also include
working-age adults, many of whom are
being left behind in the digital revolution
— even at senior levels. Additionally, with
the incremental increase in retirement age,
older adults are likely to face extended
working lives where digital skills will
continue to be essential.

The Critical Role of VET Providers

A thriving digital economy relies heavily

on the strength of the VET sector (Bonoli
& Gronon, 2022). Yet, ensuring the VET
system meets evolving industry demands
is an ongoing challenge, influenced by the
rapidly shifting labour market, fluctuating
government policies, and persistent
funding limitations. These factors
necessitate frequent updates to both digital
curricula and continuous professional
development of educators and leaders
within the sector. In short, for the economy
to fully realise its potential, enhancing
digital leadership among educators and all
other working-age professionals alike must
be prioritised on any skills agenda.

By and large, the administration and
instruction of VET programmes differ from
academic programmes, as they involve
employer engagement, collaboration with
and recruitment of industry subject matter
experts, compliance with government
quality assurance standards, and a

broader range of learning facilities,
equipment, tools, and materials, alongside
work-based assessment strategies
(Mbatha, 2021). These factors make
transformational changes to management
style or learning delivery mode far more
complex. Leaders must mobilise and
encourage active participation from
sometimes resistant stakeholders to
facilitate change initiatives (Cattaneo,
Gurtner, and Felder, 2021), while ensuring
proper implementation of regulations and
best practices around provision (Majumdar
& Araiztegui, 2020). Achieving this is no
easy feat in a sector with equally precarious
funding.

Navigating Remote Learning without a
Digital Compass

The COVID-19 pandemic made competent
digital leadership essential in education,
forcing the adoption of remote learning
and instruction at all levels in the short-to-
midterm (Camden and Bunn, 2020).
Consequently, remote assessments,
simulated environments, and online exams
have now become accepted alternatives
to traditional classroom methods in many
subjects (Jurane-Brémane, 2023). However,
many VET providers, including large
colleges, report feeling disconnected from
learners and underprepared to deliver
apprenticeships remotely (AELP, 2021).

While McLeod and Dulsky (2021) confirm
the importance of digital leadership, noting
that teaching staff were largely unprepared
for such crises, few studies have explored
how leadership impacts staff digital
competency, particularly regarding the
quality of remote provision (Pettersson,
2018). Moreover, although 'train the trainer'
organisations and similar education bodies
offer ad-hoc sessions on trending topics,
the AELP’s (2024) sector governance
guidance still lacks references to digital
competence at the board level.



The Need for Strong Digital Leadership
Leadership quality plays a pivotal role in
driving digital change and can either
accelerate or impede progress (Carretero
et al., 2017; Ifenthaler & Egloffstein, 2020).
However, the literature suggests that
digital leadership often falls short of the
transformational standard needed across
sectors. According to lveroth and
Hallencreutz (2022), many digital
leadership initiatives are reactive and
temporary, driven by external pressures
like new competition or sudden policy
changes. VET providers cannot afford to
be as unprepared as they were during the
pandemic. They must anticipate labour
market needs, emphasising the urgent
demand for educational leaders who can
shape the future of digital skills and are
proficient in the latest learning technologies.

Defining Digital Leadership

At its core, digital leadership in education
involves integrating digital technologies
into learning practices to drive continuous
improvement (Yusof et al., 2019).
Definitions vary, but most emphasise
influencing others, initiating sustainable
change, and preparing for future shifts
(Rusnati and Gaffar, 2020). In most
research on educational leadership, the
term ‘digitalisation’ is apparently preferred
as it best describes the multifaceted
implications that arise out of the adoption
and diffusion of educational technology.
Some researchers argue that strategic
leadership is key to navigating the
uncertainties of the 'fourth industrial
revolution' (Nababan et al., 2020; Elkordy
and lovanelli, 2020). However, the frequent
use of ambiguous and interchangeable
terms related to digitalisation (Kimachia,
2023) only adds to the confusion in
organisations.

Routes to Leadership in VET
Leadership in non-college VET settings,

especially independent training providers
(ITPs), is often overlooked, despite their
significant market share—controlling 66%
of the VET market in England and
delivering 75% of apprenticeships (AELP,
2023). Leaders in ITP settings typically
come from external roles, such as industry
or other providers, or progress internally
through operational roles (Greatbatch and
Tate, 2018). Recruiting leaders from outside
the sector is often seen as beneficial,
bringing commercial insight and fresh
perspectives (FETL, 2016).

As key decision-makers, VET leaders are
directly accountable for driving change
(Yani et al., 2021). They must understand
various perspectives within their
organisations and communicate effectively
in the 'languages' of their staff (Mulcahy,
2004). However, as teachers transition into
leadership roles, they often shift focus from
pedagogy to leadership responsibilities,
making learning-centred leadership
essential (Bush, 2018). Hargreaves and
Fink (2006) emphasise the importance of
'deep and broad' learning at the leadership
level, ensuring that learning is central to
every decision and policy.

Cultivating Digital Leaders

VET leaders need a unique blend of
pedagogical expertise and occupational
experience to prepare learners for the
future labour market. However, the skills
required for effective teaching differ from
those needed for leadership (ETF, 2014).
The importance of digital literacy for
educators has grown dramatically (Gibson
and Ifenthaler, 2018; Singh, 2021), and
leaders must set the example by promoting
digital tools and resources.

A study by Hamzah et al. shows that leaders
who encourage professional development
boost others' confidence in digital
education practices (2021). Digital leadership



involves not only technical know-how but also softer skills such as political acumen,
emotional intelligence, and 'futures thinking' (Fink, 2010). As Sheninger (2019) notes,
today's educational leaders must also possess commercial skills like public relations

and brand management, facilitating their role as 'agents of change.' By cultivating digital
leaders who can navigate both the technical and human elements of leadership, the VET
sector can ensure it is equipped to meet the demands of the evolving digital economy.

Digitally Empowering the Future Workforce

To achieve Labour's vision of a future-ready workforce, strong digital leadership must
become a core priority across the education and training sectors. As digital skills become
non-negotiable in nearly all professions, leaders must take proactive steps to ensure

that learners, young and old, are prepared for the demands of a tech-driven economy.
This requires not only updating curricula but also fostering an environment where digital
literacy is embraced at all levels of leadership, teaching, and learning.

The potential impact of effective digital leadership clearly extends far beyond the
classroom. By cultivating leaders who can anticipate industry shifts and champion digital
innovation, the UK can secure its place as a global leader in the digital economy. Strong
digital leadership within VET and beyond will bridge the skills gap, drive productivity, and
ultimately position the UK to thrive in a competitive, rapidly evolving world.
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This article first appeared in the
January 2023 edition of ECIS
Insightful. In this update, we reflect on
our initial understanding of ChatGPT
and offer a few observations about
how it and generative Al (genAl) is
shaping education today.

Itis (still) impossible to keep up with the
flood of blogs, podcasts, and scholarly
articles about ChatGPT. Provocative
article titles and opinions like The

College Essay is Dead (Marche, 2022)
and The End of High School English
(Hermon, 2022) have helped drive current
interest, as has the quick and easy access
to test the conversational chatbot oneself.

ChatGPT is amazing, quickly producing
decent, if formulaic, text. Stephen Marche
(Frankel, 2023) thinks the texts it produces
are solid high school Bs, banal but
formulaic like much of the writing required
in high school (Frankel, 2022). He also
claims that the product of some other text

generators may outperform ChatGPT as
the technology advances. Whatever is
best, however best be defined, will likely
be eclipsed by newer versions that
perform what they are designed for that
much better. You get the picture. Over a
year ago, we imagined that what astounded
us about ChatGPT would appear
amateurish down the road. The chatbot
has exceeded our initial musings by
scoring in the 90th percentile of the Bar
Exam (Journal, 2023), serving reliably as
a personal consultant for travel, nutrition,
and any number of roles, and writing (and
debugging) code.

Predictably, many early reactions included
fear and a tendency to exaggerate the
possible impact Al written text could have
on curriculum, instruction, and assessment
(Kovanovic, 2022; Spencer, 2022). Amid
the early ChatGPT craze, many of us were
curious whether or not current plagiarism
tools will be able to detect text written by
chatbots (Mollenkamp, 2022) and, the
technology being new, we were asking

if using a chatbot is plagiarism (Frankel,
2023). After all, it is not misrepresenting
the writing of another person as one’s
own.

If it’s true that “the product a student
provides may no longer provide genuine
evidence of their achievement of the
course outcomes” (Kovanic, 2022),
something has got to give. Many schools
and districts will decide that the best
approach is to block the technology, an
approach originally taken by the New York
City Education Department (Chalkbeat,
2023).

They reversed their policy in May 2023.
Blocking technology is of course
unrealistic, since student access to
technology extends far beyond the control
of a school or district. “... banning



ChatGPT is a bit like mandating
abstinence-only sex education,” writes
Sarah Dillard. “It may be well-intentioned,
but it’s not going to be effective, and it’s
certainly not going to prepare students for
the real world” (2023).

So educational practice may need to
change and adapt. Perhaps chatbots are
“ ...exposing the essential problems with
student writing and writing instruction in
K-16 education” (Thomas, 2022). Thomas
continues:

“If Al-generated writing can produce
passages or even entire essays that meet
the expectations of assignments in K-16
education, we shouldn’t be flailing our arms
and racing around in Apocalyptic panic
because that is a signal that the type of
writing students are assigned and the
writing they are taught to produce weren’t
very good to begin with.”

And, these days, there’s a new Al detection
tool and a counteroffensive humanizing
tool around every corner. This is another
area that requires caution, since tools that
record and timestamp their learning
products can be undermined, too. In a
recent virtual Al certification course,
founder and CEO of Al for Education
Amanda Bickerstaff cautioned that schools
relying on Al detection tools may make
themselves vulnerable for litigation due the
frequency of false positives and related
issues.

How then do we propose to leverage
chatbot technology for the good of
instruction?

One suggestion is that teachers will “use
ChatGPT essays as examples of mediocre
writing that they’ll assign their students to
edit and improve” (Coleman, 2022). Some
form of this approach seems plausible,

at least until the technology is no longer
mediocre, and we would wager that the
technology is already good enough to
make distinguishing banal chatbot writing
and formulaic student writing both time
consuming and counterproductive. More
realistic is perhaps to embrace the
technology, meaning the use of “... Al tools
to conduct subject-domain tasks should
be part of the educational goals in the
future. Education should focus on
improving students’ creativity and critical
thinking rather than general skills” (Zhai,
2022, p. 10).

A helpful framework for approaching

Al with students is Jeremy Caplan's Al
Checklist (Course Hero, 2023). Concise
and accessible, it helps educators and
student’s approach use Al ethically and
creatively. As part of a course syllabus, it
could ground the conversation about
expectations and the learning activities
that follow. In the last year, we’ve noticed
two extremes in our higher ed learners.
Some fear using Al due to the

possibility of accidental plagiarism or
missing an error in what is generated (and
for these reasons we advise genAl not be
used if prior knowledge is low).

Others attempt to submit Al-generated
text they’ve copied and pasted into the
document they submit. Typically, this is
easily spotted. One approach is to ask the
student if the suspected text is
Al-generated without attribution and offer
an opportunity to redo the assignment
using the framework’s expectations. So
far, every learner we've spoken with has
admitted the inappropriate use of Al and
has resubmitted work that both cites Al
use and more fully reflects their own
thinking. While not foolproof, we're finding
that this is one way to cultivate academic
integrity when integrating Al with learning.


https://www.aiforeducation.io/our-team

Some pedagogical purposes might
include using chatbots to generate
discussion about themes, to develop
argumentation, and to generate ideas in
creative writing (Parker, 2022). Marche
mentions a friend who is generating
children’s stories in a foreign language
his child is learning, based on characters
the child likes (Frankel, 2023). Instead of
using school materials made for a general
audience, this father is creating
personalized materials. Perhaps that
example hints at school materials of the
future, how they are created, and how
they support motivation and differentiation.

Even now, educators can quickly create
engaging videos presented by an avatar
of their choice that includes text and
images, like Synthesia or HourOne.

Thomas (2022) suggests that “a key way
to encourage student engagement in
writing and learning to write is to
de-grade the writing process,” a
sentiment echoed by Frankel (Frankel,
2022) and Zhai (2022), who suggests that
“educators may have to consider
innovative formats of assessments,
particularly those that could carry out
creativity and need critical thinking” (p.
10).

Stephen Marche sees opportunity in Al
created text. While the chatbot is trained
in such a way that “answers can come
across as natural-sounding and
human-like,” Hurst (2022) feels that a tool
like ChatGPT is currently best at “banal
answers” (Frankel, 2023) and that
humans are not likely to be replaced, nor
will there be no need to teach writing.
Banal writing, as he calls it, is
unfortunately “how so much of our
education is driven toward,” but here
there is cause for optimism. If we need

to teach what the chatbot cannot do, it is
time then to change teaching and
learning so that we are not focusing on
banal writing. Paraphrasing what his son
had to say about the chatbot's

influence on teachers and schools:
Instead of teaching you how to write like
a machine, they're going to have to teach
you to write like a human being.

At least for now.
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Organisational
culture in school
settings.

By Simon O’Connor

Simon O’Connor, Director
Deira International School

Simon O’Connor, Director of Deira
International School, explains how
lessons from organisational culture in
the corporate world can be applied to
school settings.

‘A school leader needs to negotiate the
minefield of competing values and
understand the social reality of its
members in order to arrive at a cohesion
which enables the school to function
efficiently’ (Hill).

One of the criticisms which is often
levelled at school leaders and system
leaders is that strategy and policy
developments are perceived as being
“too corporate “. Quite rightly, the
education industry regards itself as
being different to the corporate world.
The ambition for business is to make
profit whereas in education our ambition
is much more holistic — to teach young
people the values and skills that they will
need to thrive for the rest of their lives.
However, on occasion, this rejection of

the corporate perspective can mean that
we miss out on valuable lessons.
Following the banking crash at the start

of this century many corporate institutions
went back to review their purpose and

the values which underpin their work. For
example, NatWest produced their ‘Code’ —
an explanation of their values which then
sets out the behaviours that are expected
when employees are living their values in
their everyday work. This approach is not
uncommon in industry and, indeed, has
been a subject of interest since the 1980s.

One writer on organisational culture is
Simon Sinek. The bestselling author of
‘Start with Why’, ‘Leaders Eat Last,
‘Together is Better’ and ‘The Infinite
Game’, Simon Sinek has helped and
inspired organisations worldwide to reach
new heights, while his TED talk, based on
‘Start with Why’, is the third most popular
video of all time on TED.com, with more
than 35 million views.

Although discussing the corporate,
business world Sinek’s approach seems
to fit perfectly with many of the
contradictions that exist in education.
Indeed, his perspective on the finite vs
infinite game seems to resolve conflicts
which have exist within certain elements
of school.




An important basis for understanding is
what Sinek describes as the distinction
between the finite and infinite game. In

a finite game the rules are clear, and the
requirement for victory is understood by
all. Furthermore, it is also clear who the
opposition is. A good example would be
a game of football. There are clear rules,
which are policed, by which everyone must
abide. It is clear who the opposition are —
they are even colour coded for clarity.

Finally, everyone knows that the team who
has scored more goals by the end of the
match has won. After 90 minutes a clear
winner emerges from these criteria. In

an infinite game, these elements do not
exist — there are no clear rules in which
the different sides engage, indeed it is not
clear who the other players are. There is
no timescale as it is never ending, and no
winner. Indeed, the only requirements in
an infinite game are to keep playing and to
do better.

Within this definition education can only be
an infinite game — how can we tell when a
school has won? Even if this were
possible, surely the loss required for a win
would depend on students

underachieving, a consequence which
no-one would advocate. If this is then
understood, it makes little sense for
schools to compete. All schools are
different and pertinent to thought own
context. Although we all do it, comparisons
between schools are revealed to be at best
meaningless and at worst a waste of both
time and resources. The consequence of
this is that schools should use this time

to focus on what will continue to improve
what they do.

However, Sinek does raise the concept of
the ‘Worthy Rival’ — a supposed
competitor that you know does something
or somethings better. He argues that in
order to improve, it is important to
recognise when another organisation does
something better than you, to seek to
understand how and then adopt this
performance for yourself.

This is simply an articulation of the oft
used ‘Sharing good practice’ which is so
common within schools but seemingly
frowned upon between them. If schools,
and owners, were able to recognise that
schools are not able to compete but can
all contribute to the wider performance
for children, just imagine what could be
achieved.

Sinek also discusses the need to focus on
wellbeing, particularly the need for staff
to know that their voices are heard. Sinek
uses the example of someone he talked
to in a US hotel who was able to explain
in real detail about how much he loved his
job. However, the same person had an
identical role in another hotel but hated it.

The difference was that he felt heard,
included and valued. In recent years,
schools have started to consider wellbeing
as a consideration, but this has
accelerated markedly as a consequence of
schools’ responses to COVID and
lockdowns. We are all familiar with ‘student
voice’ and gaining staff feedback — but
Sinek identifies this importance of this.
With declining numbers of teachers and
leaders, as well as increasing

generations of staff who expect their views
to be heard, this is now a clear opportunity
for schools to embrace a culture where

all feel included. Moving an organisation’s
culture is never easy and takes time.
Indeed, as Leithwood et al observed,

“In the best schools, with the best
resources, and the most skilled leadership,
the timeframe for transforming culture,
structure, belief and practice is years.”

However, as Sinek demonstrates,
learning lessons from the corporate world
can help schools to accelerate this
process and improve student outcomes.




Global school peer
review and
knowledge

exchange roject.
An interview with David
Godfrey.

Interview by Mamta Ondhia

Mamta Ondhia, Student on the MBA Educational
Leadership (International) Programme, UCL

David Godfrey is an Associate Professor
based at the Centre for Educational
Leadership, UCL.

Mamta Ondbhia is a Principal Lecturer
based at BPP University and a student on
the MBA Educational Leadership
(International) programme, UCL.

In this article Dr David Godfrey discusses
his involvement in a global school peer
review project through UCL's Knowledge
Exchange Programme, and supported

by The Educational Development Trust’s
Schools Partnership Programme, based
in the UK, ‘la Caixa’ Foundation, based in
Spain, and Vrije University, based in the
Netherlands.

The project involves involve six head
teachers from England, Spain and the
Netherlands taking part in a school peer
review programme. The main areas the
project focused on are:

Peer-to-peer school collaboration,
with a special emphasis on the
seamless integration of academic
research into this process
Transnational school peer reviews,
exploring the potential benefits and
best practices of international peer
review
Optimal implementation of
collaborative learning in schools,
promoting a deeper understanding of
how to effectively implement peer-to-
peer collaborative learning.

(EDT, pg 1, 2024)

Thank you for talking to me
about this project. Firstly, please
can you explain how the project
got started?

My work is largely concerned with
bridging the gap between academia and
practice for the improvement of schools
and the education system. In 2023, |
finished the report of a multi-year
evaluation of the Educational
Development Trust’s Schools Partnership
Programme, independently evaluated by a
team of researchers at UCL.

In total 422 schools engaged in that
programme and several quite interesting
findings emerged. The three that were
most relevant to this project were about
the integration of research evidence into
the processes that schools use, the
potential of transnational collaboration and
investigating how to have greater impact
on teacher classroom practise (rather than
schools’ leadership).



So, that's where the idea came from and
because | had already been working with
colleagues in the Netherlands and Spain,
| asked them if they were interested in
participating in this knowledge exchange
programme. Each partner organisation
contributed in-kind funding for their own
participants and for two school leaders to
attend from each country.

It is important to note that this a
knowledge exchange project, not a
research project. It is about deriving
impact from the evaluation of the Schools’
Partnership Programme.

What has the project involved?

The project consisted of three visits, one
to each partner country. We visited a
school in Essex, England in January 2024,
two schools in the Netherlands in March
2024 and a school in Spain in June 2024.
At each visit we reviewed specific school
practices, and school leaders came
together and explained their way of
working.

A particular focus was on the research
and evidence underpinning the teaching
practices that they used in their schools.
Each visit had unique elements, in England
we focused on observing parts of a peer
review in an Essex school, in the
Netherlands we had talks from school
leaders, teachers and agencies funded by
the government, and in Spain we attended
the final conference of a 30-school
collaborative school project hosted at the
Natural History Museum in Barcelona.

The visit to Spain also included a talk from
an academic, and another from a member
of the regional government of Catalonia, on
how they are developing schools through
research informed practices.

Can you give some examples of
teaching and leadership
approaches you saw during the
visits that have been impactful
for the participants?

During the first leg we visited a school

in Essex. We looked at an improvement
workshop, where another school gets
coached by their partners to think about
how they could improve their school. The
Spanish visitors were pretty much bowled
over by it as it wasn’t something they had
seen before in their own country. It was the
same with the Dutch visitors because they
do not have this type of school-to-school
collaboration. For the Spanish
Headteachers, it was so impactful that
they incorporated it into their own school
triad practice.

Then when we went on the second visit
which was to the Netherlands, we were
given explanation of the Ontwikkelkracht
programme, which means development
power, a multi-faceted school improvement
project that aimed to help schools
integrate research into their teaching
practice. That was fascinating and

several of the visitors from England were
very keen to try elements of it out in their
own schools. Later we had a talk form the
leerKRACHT foundation, which means
teacher power. It is used in over 1,000
schools and is a methodology for engaging
teachers in regular collaborative work to
improve their practise.

Something that | found interesting was a
session at a school in the Netherlands in
which the Head Teacher was joined by 8-9
students sitting in a circle to discuss some
of the things they were doing. This process
of metacognition whereby the students
learn to understand the learning process

is strongly supported by research; but it's



also very practical in enabling students to
set learning goals and then reflecting on
them regularly.

Another experience that was interesting
was the difference between the
classroom set up in England versus the
Netherlands. In England the classrooms
are mostly covered in pictures and
learning materials. However, in the
Netherlands we visited a classroom that
was largely bare. The walls were all white,
clean and crisp. They told us that the
classroom design is based on cognitive
science, and they have considered the
idea of cognitive overload whereby if
children are bombarded with other
images in the classroom, then it can be a
distraction from their learning.

In Spain the experience was equally
transformational. As it was the last leg
of our knowledge exchange programme,
this led to much professional discussion
among participants. The commitment of
school leaders to a peer enquiry
process was absolutely evident, as was
the desire to continue collaborating us-
ing this methodology beyond the fund-
ing period of the project. The need for a
supportive infrastructure was mentioned
too, and the role of expert facilitators was
highlighted.

You mentioned before that your
previous research indicated
there was scope to explore peer
review in a transnational
context. How has the international
element of this project
contributed to the impact?

| think the international element has al-
lowed the participants to get out of their
own echo chamber to compare their

experiences. Conversations ranged from
Ofsted and its equivalent or
non-equivalent forms of assessment of
school success, to what schoolchildren in
each country eat for lunch and whether
the staff sit with the children for lunch.
Those discussions allowed the
participants to consider how and why they
do taken-for-granted practices and to
consider alternatives.

What’s the next stage for this
research?

So, there are the six head teachers
involved in the programme, two from each
country. | think one of the questions we'll
have at the end will be ‘Has there been
any impact on what you're going to do

in your schools or your own networks of
schools’. That is something we will look at
in the next stage.

There are some initial discussions about
collaboration between leerKRACHT
Foundation and the Schools Partnership
Programme about combine school to
school collaboration in the latter with
collaboration between teachers in schools
of the former programme. If you put the
two programmes together, you've got a
whole school improvement programme
which includes collaboration, leadership
and teacher improvement. A powerful mix.

One of the aspects that we are were
looking at as area of impact is still whether
we could facilitate groups of schools to
participate in similar projects to conduct
transnational peer review. So perhaps we
get three to five schools in three different
countries working in collaboration without
the additional funding and infrastructure
that this project required. It could be online
which would reduce expense and
eliminate geographical restrictions. | have



also been touch with a group of schools

in Australia and a region in Brazil that has
been developed a peer review methodology
who might wish to participate. We're looking
to develop, with the Education Development
Trust, a toolkit for conducting transnational
peer review to facilitate this.

Are there any reflections that you
take away from the project so
far?

It's an interesting question because I'm
normally quite critical and self-reflective
about things and it's hard to think of
anything negative really. The project has
worked really swimmingly because | didn’t
have to direct a programme across three
countries. It worked like a peer review
whereby the host partners did most of the
organisation. That freed me to go to the
visits as a participant who was learning as
much as | was contributing to the learning
of others. | have really appreciated that.

The project has exceeded my expectations,
and we’ve had even more people involved
than | had anticipated because some have
funded themselves. For example, we had
a Professor from Chile joining us in Spain.
Chile has been going through reforms to
the accountability and school improvement
system, so he wanted to learn from this
project. We have also had CEQO’s of Multi
Academy Trusts join some of the visit to
learn how they can get involved in the
programme.

References
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Where are they
now? The alumni
experience

By Sergio Galdames

Sergio Galdames,Associate professor
The Universidad de Santiago, Chile (USACH)

Why do people choose a career in
education? Why does a leader want to
lead a community? Why do people stay in
schools? These are questions that have
intrigued me for nearly two decades. I've
always been curious about how people
make personal and professional decisions
and their implications for schools,
particularly for student learning. In search
of these answers,

| embarked on an academic journey,
arriving at the Institute in 2015. Four years
later, | graduated with a degree, some
knowledge, some experiences, some
answers, and a lot of new questions.

| cannot deny how fortunate | was to work
with Karen Edge and David Godfrey during
these years. | had the opportunity to build
on Karen'’s previous work on generations,
adding insights about millennial leaders.
As Generation Y matures, my findings are
becoming increasingly relevant.

Additionally, | was lucky to have David's
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support during the final editing of my
thesis; his vision, grounded in direct
experience and research, was invaluable.
It's rare to have an expert in your field
who is also well-versed in Latin American
culture. Muchas gracias to destiny for
Karen and David.

Reflecting on my journey, with its highs
and lows, | mostly remember the good
times. From my first course, "What is a
Doctorate?" led by the amazing Jane
Perryman and Claudia Lapping, to
sharing drinks at the IoE bar with some
of the most talented minds on the planet,
what | treasure most are the discussions
with peers, academics, and strangers.
Every conversation shaped me into who
| am today. | still remember the inaugural
session in Logan Hall, September 2015:
"The product of your PhD is not your
thesis; it is you."

Returning to Chile, | bring this new
version of myself into my everyday life. |
am now an associate professor at one of
the most important universities in Chile,
the Universidad de Santiago (USACH).
Here, | feel compelled to put these
lessons into practice. Currently, | lead
the MA in Educational Management and
Leadership, where most of my students
aspire to become headteachers. | feel
humbled by this responsibility and hope
that some of the IoE magic reaches these
future school leaders.

In addition, | am leading nationally funded
research to understand the career
decisions of school leaders. | am still
interested in why people remain in the
same job or organization. | am analyzing
quantitative data to understand national
career patterns and will soon visit schools
known for their retention rates and
performance. | hope to contribute to
making our schools better places for
leaders and teachers.

| have little advice for current and future
students, as | believe the research journey
should be explored individually. However,

| want to highlight two complementary
ideas that might help you make the most
of the IoE experience:

1. Embrace a Global Mindset: Few
places offer a better global
experience than the IoE. Sharing a
drink and a meal with international
scholars, teachers, students, or even
strangers was the cornerstone of my
educational experience. | especially
appreciate my colleagues from Brazil,
India, Turkey, Greece, Finland, and
Hong Kong. Through their eyes and
stories, | visited schools, universities,
restaurants, and even intimate
moments. So please, share drinks and
great food with everyone you meet!

2. Value Collaboration: Building on
the global mindset, when you reach
beyond your national boundaries and
observe the world, you notice
common patterns, challenges, and
opportunities for teachers, leaders,
and schools. Learning from others'
successes and failures allows us to
find solutions more easily and quickly.
I not only keep in touch with
colleagues from around the world but
also collaborate with many of them
on developing ideas and research
projects. So, after eating and drinking,
do some amazing work together.

If you are interested in learning more
about my current work, developing a new
idea, or simply chatting about our
experiences, please drop me an email at
sergio.galdames@usach.cl or check out
some of my ongoing work at
www.retenciondelideres.cl
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News

School education needs major surgery too.

EdTech. A solution looking for a problem?

The death of ‘differentiation’ and why it matters for inclusion.

New data offers unparalleled insight into pivotal moments of millennials’ lives.

Targeted interventions add five months’ progress for students with SEND.

IOE academics to review national curriculum and assessment as part of new government
panel.

IOE Honorary Doctorate awarded to social entrepreneur and computer scientist.

UCL academics awarded European Research Council Starting Grants.

Social segregation increases where primary free schools open.

Girls more anxious about climate change than boys.

Events

Generation UCL: 200 Years of Student Life in London

Up to 8 December 2024, 9:00 am-5:30 pm, Octagon Gallery, Wilkins Building, Gower
Street, London, WC1E 6BT.

Free to attend.

This exhibition at the Octagon Gallery, Wilkins Building, places students at the heart of
its 200-year history. It also marks 130 years since the formation of what became
Students’ Union UCL.

Students are foundational to the story of UCL. Established in 1826 as the first university
in England outside Oxford and Cambridge, UCL opened up higher education to those
who had previously been denied access. This included religious minorities, the middle
classes, and later, women. Since the beginning, students have been free to invent their
own traditions and forge a distinctive student culture in London. Through this exhibition,
we celebrate students’ contribution to life at UCL and in London.
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Families and relationships in four British cohort studies.
1 October 2024, 1:00 pm-2:00 pm
Free to attend.

This webinar highlights some examples of research on families and relationships using
the British cohort studies.

It will illustrate a wide range of measures that relate to the characteristics of an
individual’s family of origin and own family formation behaviours (household
composition, fertility, partnerships, living arrangements, etc.).

It will showcase the value of taking a life course approach and look at changes in family
dynamics over time and across cohorts and highlight how it can be effectively combined
with other research areas including health and ageing.

Speakers:

Dr Alice Goisis - Associate Professor of Demography and Research Director at CLS
Alice also co-leads the Family theme at CLS. Her research interests span a number of
substantive areas in social demography and epidemiology with a particular focus on
whether and if so how, family processes are associated with children and adult out-
comes.

Perceptions of inequality and redistribution decisions.
2 October 2024, 2pm-3:15pm. Masaryk Room, 16 Taviton St, London, WC1H 0BW
Free to attend.

In this event, Milena will discuss her project that investigates the effect of social
networks on inequality and social cohesion. It investigates how assortativity by wealth
(the extent to which individuals observe others with similar/different wealth) and visibility
by wealth (the extent to which the rich/poor are more likely to be observed) affect the
collectively selected taxation rate under the median-voter rule, the resulting reduction in
inequality, and the polarisation of vote decisions.

The findings uncover fundamental limitations to democratic systems and carry
implications for political communication and policy.

Speakers:
Milena Tsvetkova - Associate Professor in the Department of Methodology at the
London School of Economics.

Her research interests lie in the fields of computational and experimental social science.
She employs online experiments, network analysis, and agent-based models to study
fundamental social phenomena such as cooperation, contagion, and inequality.

Democratic decision-making in English education: whose voices count?
9 October 2024, 5:30 pm—7:00 pm.
Free to attend. Online event.
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This panel discussion will explore how responsibilities for school-based education are
currently shared and whether we have struck the right balance between national priorities
and local concerns. This matters, given the significant role schools play in children’s
and families’ lives and the strength of their connection to their local communities.

Speakers:
Various

Reimagining higher education: Journeys of decolonising conference 2024.
8 November 2024, 9:30am-6pm, TBC UCL IOE, 20 Bedford Way London, WC1H OAL
£79 registration fee

Nowhere is the phrase “the personal is the political” more resonant than in the journeys
to decolonising. This conference will explore the ways in which we can all contribute to
and impact journeys of decolonising.

Building on the success of last year’s conference at DeMontfort University, Leicester,
this conference welcome abstracts not only from students and academics, but also
from colleagues in professional services. Submissions are invited on any aspect of the
Decolonisation theme, including:

* Theoretical frameworks for decolonising education

» Practical strategies and case studies from institutions
* The role of students and faculty in driving change

* Policy implications and future directions

* Interdisciplinary approaches to decolonisation

Speakers:
Various

Leading into the future: Successful school leadership for sustainable development.
11 November 2024-12 November 2024, 1:00 pm-3:00 pm Park Plaza, 239 Vauxhall
Bridge Rd, Pimlico, Victoria, London, SW1V 1EQ

£50 registration fee.

Join this event to hear speakers explore the centrality of school leadership in achieving
quality education for all students and in connecting SDGs to the day-to-day work and
lives of schools.

This event will present the latest thinking, research and school practice to create spaces
for high quality dialogue between researchers, teachers, school leaders and key
stakeholders from government and non-government agencies in the UK and beyond. It
aims to inspire participants and formulate key issues and agendas that are fundamental
to improving the quality of education in schools.

Speakers:
Various


https://www.ucl.ac.uk/ioe/events/2024/nov/reimagining-higher-education-journeys-decolonising-conference-2024
https://www.ucl.ac.uk/ioe/events/2024/nov/leading-future-successful-school-leadership-sustainable-development

Multilingual language experiences and the relationship between ADHD and language
performance in EFL.

18 November 2024, 6pm-7:30pm

Free to attend. Online event

Attention deficit hyperactivity disorder (ADHD) is related to interactional competence
with pragmatic challenges such as frequent excessive talking, difficulty waiting for one’s
turn, frequent interruption of others, and seeming not to listen when being talked to
directly.

There is a lack of studies investigating the relationship between ADHD and the
conversational competence of language learners. Tanja investigates the relationship
between multilingual language experiences, ADHD severity as assessed by teachers
using the Vanderbilt assessment scale, and speech performance scores using Bishop &
Baird’s communication checklist (CC) and English marks.

Speaker:

Tanja Angelovska - Full Professor and Chair of "Research on foreign language
learning and teaching" at the Institute for English/American Studies, University of
Kassel in Germany

2024 Bright Start international conference: Early years excellence in practice.

22 November 2024—-24 November 2024, 5pm-6pm. UCL East, 1 Pool Street, Stratford,
London, E20 2AF

Registration fee required

This year's conference theme is 'Empowering change for a sustainable future in early
childhood care and education.' This event will feature three dynamic tracks:

+  Children aged 0-8 years
* Autism and SEND
* The new voices of children pedagogy™

Submissions are invited in three areas before 30 August 2024:

* The new voices of children pedagogy™ - empowering and amplifying the voices of
children aged 3-6 years in daily routines.

* Intergenerational approaches in early childhood education - creating dynamic learning
environments that consistently engage grandparents and older family members.

« Early identification and intervention strategies - supporting the early identification of
developmental delays or challenges.

Speakers: Various


https://www.ucl.ac.uk/ioe/events/2024/nov/multilingual-language-experiences-and-relationship-between-adhd-and-language-performance-efl
https://www.ucl.ac.uk/ioe/events/2024/nov/multilingual-language-experiences-and-relationship-between-adhd-and-language-performance-efl
https://www.ucl.ac.uk/ioe/events/2024/nov/2024-bright-start-international-conference-early-years-excellence-practice
https://conferencebrightstartfoundation.org/call-for-presenters

ECIS Leadership Conference from 03-05 April 2025.

Join us in celebrating 60 years of excellence in international education at the ECIS
Leadership Conference from 03-05 April 2025! Set against the backdrop of the
stunning state of the art campus at the International School of Stuttgart, this year’s
exciting milestone event brings together international school leaders from around the
globe to explore the theme of “Human Flourishing’. The five conference tracks are:

« Thriving together: Cultivating Wellbeing

* Leading for tomorrow: a human-centric approach
« Strength in diversity

+ Shaping the way the world learns

» Sustainability and global citizenship

ECIS Middle Leader Certificate Courses

Middle Leaders are the change agents of a school; they work with teachers to ensure
great learning happens. Effective professional learning builds on the competencies

of Middle Leaders to support their roles and responsibilities within the context of their
schools. ECIS provides a variety of courses designed to enhance the leadership
abilities of Middle Leaders. Upon successful completion of four courses, participants will
be awarded an ECIS MLC certificate.

ECIS School Membership.
Alongside our courses, ECIS provide free webinars or a wide range of subjects. Explore
some of these on the "events page" of the ECIS website.
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